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The economic factors are:

•  income

•  availability of money for essentials such as food, clothing and housing

•  availability of money for items you want but are not essential.

You should understand that these social and economic factors can affect a person’s:

•  health

•  employment prospects

•  level of education

•  self-esteem.
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The way we see ourselves is called self-concept. You will need to learn how a person’s self-

concept can be affected by the following:

•  age

•  appearance (self-image)

•  culture

•  developmental maturity

•  environment

•  education

•  gender

•  relationships.
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During a person’s lifetime, events can happen that will change their life. These changes can

be predictable or unpredictable. You will need to learn to describe the positive or negative

effects of these life changes. Changes might involve:

•  relationship changes, for example marriage, divorce, birth of a sibling, death of a friend

or relative

•  physical changes, for example puberty, injury

•  changes in location, for example moving house, job or school.
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Professional carers and, voluntary workers, use their knowledge of development and their

understanding of the effects of change to help others. Friends and families can also be an

important source of informal support when coping with changes.

You will learn how to identify the physical, emotional, intellectual and social needs of a

person so you can identify appropriate support.
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In the external assessment you need to produce evidence showing your understanding of:

•  personal growth and development in the main life stages

•  the social and economic factors that can affect personal development

•  factors that can affect self-concept

•  the effects on people of major life changes

•  the types of support available to meet people’s needs.

Pass

To achieve a pass your work must show:

Merit

To achieve a merit your work must show:

Distinction

To achieve a distinction your work must show:

P1 a description of features of growth and development in

the main life changes

P2 identification of the effects of social and economic

factors on personal growth and development

P3 identification of the effects of social and economic

factors on self-concept

P4 identification of the positive and negative effects of

major life changes

P5 identification of the types of support available to help

people cope with life changes.

M1 a description of how social and economic factors affect

personal development

M2 a description of how social and economic factors may

affect self-concept

M3 an explanation of how different types of support can help

people to cope with the effects of life changes.

D1 a comparison of the effects of different social and

economic factors on personal development

D2 a comparison of the effects of different social and

economic factors on self-concept

D3 an explanation of how personal development and self-

concept affect the ways people cope with changes, and

the ways that they can be supported.
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A case study approach will offer one of the most effective ways of developing understanding

of the complexities of development, how people react to change and the support available to

them. It is important to include examples of ‘normal’ development in the case studies as well

as providing material to show where significant support might be needed. Students may wish

to use themselves as case studies, although you will need to be aware of potential difficulties

in this approach. To avoid these difficulties students could work in groups to collect case

study material. If they do this they will need time to work out the information needed.

The main purpose of this unit is to enable students to consider the different factors, including

environmental and biological factors, that contribute to personal development. Students need

to understand that while development is often described in identifiable stages it is a

continuous process. They should also understand influences of external factors, learning

something of the nature of relationships, their forms and effects.

Human growth and development

The first part of the unit looks at growth and development through different life stages.

Students need to understand what can be described as ‘normal’ development, from birth to

old age. It is inevitable that students will have a personalised view of development and

relationships but it is essential that students study development without stereotyping,

especially where stereotypes interfere with an understanding of people as individuals.

There is a temptation to focus on the early years because of the rapid development occurring.

Clearly this age range is important as it provides the basis for later development but an

important part of this unit is encouraging students to recognise the relative importance of

different aspects of personal development at different life stages.

Students using either primary or secondary sources can research the five life stages identified

(this could link into service provision and identifying service needs at each stage). Students

will need to understand different types of development, broadly using the PIES categories.

They should be encouraged to categorise their primary or secondary research broadly into

these groupings.

The depth of understanding required about physical growth and development is as follows:

•  growth – size, with some reflection on changes in complexity

•  changes controlled by hormones – key features of puberty and the menopause, basic

knowledge of hormones involved – testosterone, oestrogen and progesterone

•  ageing process – reduction in growth and repair abilities, the effects on body size,

recognition of health-related issues that are more common as a result of ageing.

The depth of understanding required about intellectual growth and development is as

follows:

•  recognising development throughout life, but acknowledging the rapid learning of early

years and childhood

•  language – concentrating on early years.

•  moral development – the stages in early years and adolescence.
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The depth of understanding required about emotional growth and development taking

place is as follows:

•  bonding – at different life stages

•  independence

•  self-confidence

•  expression of emotions and changes in behaviour.

The depth of understanding required about social growth and development is as follows:

•  co-operation – types of play in childhood, teamwork

•  relations – changing relationships with age significance of adolescence as social

development.

The depth of understanding required about memory is as follows:

•  thinking

•  problem solving.

It is often difficult for students to grasp the differences between social and emotional

development. Personal examples could be the most effective way of encouraging

understanding.

The period of puberty and adolescence can be used as an opportunity to show a division

between social and physical development. It can also provide an introduction to cultural and

religious factors. In some cultures the rite of passage from childhood to adulthood may be

denoted by a simple ceremony; in others the period of adolescence is ill-defined. However, it

is more important that students understand that development is about more than physical

changes than trying to allocate features and factors to categories they do not fully

comprehend.

Elderly people should not be portrayed as in need of care as soon as they become eligible for

a pension. Students should be encouraged to reflect an open-minded approach. They should

look at positive changes associated with ageing.

Social and economic factors and self-concept

A key issue in growth and development is the development of self-concept. Self-concept

refers to the ways in which individuals see themselves, including an understanding of the

type of person individuals believe themselves to be. A person’s self-concept is linked with

their health and well-being. Self-concept is also influenced by the views of others. The social

and economic factors that affect development may also affect self-concept so factors listed in

the unit need to be discussed. Difficulties can arise when self-concepts are negative. It is

therefore important that students are not given negative messages about their own

development.

Life changes

Students need to understand the stresses placed on a person by major events in their lives and

that how people deal with these events will affect their development. Major events can be

predictable, such as starting school, starting work and leaving home, but there will also be

unpredictable events such as redundancy, serious illness, disability, divorce or bereavement.

Types of support

Students will inevitably examine their own circle of relationships and the different roles they

have in each. The idea of a multi-faceted relationship with influences and effects is likely to

be a new concept for students. This concept is likely to be understood in its broadest sense;

the level of self-awareness and introspection required to apply this concept to their own

relationships may not be achievable for many students.
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A general understanding of the nature of relationships is a realistic target. The topic is likely

to require exploration. This could be done by using diagrams of relationship links, case

studies and scenarios. Students could also work in a group and use distance, posture and

body language to physically represent the varying nature of relationships.

^ëëÉëëãÉåí=ëíê~íÉÖáÉë

When grading student evidence you should consider the following general qualities that

distinguish between the three grades:

•  increasing depth and breadth of understanding

•  increasing coherence, evaluation and analysis

•  increasing independence and originality.

Pass

To achieve a pass, students need to show that they know about the various life stages. Five

life stages are identified in What you need to learn, and students should illustrate key

physical features of each stage. Their depth of understanding of each stage may differ.

It essential for a pass that students identify the effects of the social and economic factors on

personal growth and development, and self-concept. The understanding may be simplistic

and relate to concrete examples. They should present evidence to show that they understand

that self-concept refers to the way that people see themselves. A recognition that self-concept

is also influenced by the views of others is evidence of moving towards merit.

Students should describe the types of major life events and list the types of help or support

that the person might need. Evidence of how the support will assist may be lacking or

simplistic.

Merit

Students will show how the physical, social and economic factors can combine to affect

development and self-concept. They will, for example, be able to identify examples of how

poverty affects access to caring services and its possible effects on development. To achieve

a merit, students will link cause and effect in respect of economic and social factors and

personal development. It is not sufficient that students recognise that the influences exist;

they should demonstrate a clear understanding by providing analysis or judgement. For

example, it would be sufficient for a student to identify that a low income can have

implications for diet, which in turn can affect physical development and self-concept.

When explaining how support can help individuals through life changes students should

describe the event, the support and its effect. Examples of the effects of failure of support

systems could also be used to illustrate the effects. Students might also reflect on the

different changes that occur at different life stages, for example relating physical changes at

puberty to the social changes of adolescence and the different types of support needed.
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Distinction

Students’ evidence will show they understand the content, and have followed a coherent and

logical approach. They will synthesise knowledge and understanding using illustrative

material they have been selected to make relevant points.

When considering types of support different people need to cope with life changes, students

will be able to consider the positive and negative effects of relationships at different life

stage. Students might show that people who have experienced positive relationships and

appropriate support during their personal development may not need the same type of

support during life stages as those who have not experienced such positive support. For

example, children who have had the support of both parents may need different support from

a child who has had two or three foster parents or who has been abused.

oÉëçìêÅÉë

Useful resources include:

•  case studies

•  health and social care professionals to provide ‘live’ case study information

•  developmental charts and tests.
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This guidance highlights the most relevant Key Skills opportunities in this unit. It contains

suggestions only. You will need to check that students have produced all the evidence

required to meet part A and part B of the Key Skills specifications. Students may need to

develop additional evidence elsewhere to meet fully the requirements of the Key Skills

specifications.

Guidance is referenced in two ways:

K – keys to attainment

These are Key Skills or aspects of Key Skills which students should achieve as they meet the

vocational requirements of the units. Only part B of the Key Skill is highlighted – you will

need to check that students achieve part A.

S – signposting

These are opportunities that can be incorporated naturally into the learning programme.

APPLICATION OF NUMBER, LEVEL 2 Key Skills

Reference

When students are: They should be able to develop the following Key

Skills evidence:

•  describing human

growth and

development

(especially if using

growth charts)

N2.1 Interpret information from two different sources. S

COMMUNICATION, LEVEL 2 Key Skills

Reference

When students are: They should be able to develop the following Key

Skills evidence:

•  producing a report

on human growth

and development

•  providing an oral

presentation as part

of their report

C2.2 Read and summarise information from two

extended documents about a straightforward

subject. One of the documents should include at

least one image.

C2.3 Write two different types of documents about

straightforward subjects. One piece of writing

should be an extended document and include at

least one image.

C2.1b Give a short talk about a straightforward subject,

using an image.

S

S

S
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INFORMATION TECHNOLOGY, LEVEL 2 Key Skills

Reference

When students are: They should be able to develop the following Key

Skills evidence:

•  producing a report

(this provides a

good opportunity to

include images and

possibly numbers)

IT2.3 Present combined information for two different

purposes. Your work must include at least one

example of text, one example of images and one

example of numbers.

S

WORKING WITH OTHERS, LEVEL 2 Key Skills

Reference

When students are: They should be able to develop the following Key

Skills evidence:

•  working in groups

or pairs to collect

case study materials

•  one straightforward activity in a one-to-one

situation; or

•  one straightforward activity in a group situation.

Each activity must include tasks for WO2.1, WO2.2 and

WO2.3.

WO2.1 Plan straightforward work with others,

identifying objectives and clarifying

responsibilities and confirm working

arrangements.

WO2.2 Work co-operatively with others towards

achieving identified objectives, organising tasks

to meet your responsibilities.

WO2.3 Exchange information on progress and agree

ways of improving work with others to help

achieve objectives.

S

S

S
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